Effective Teaching...
Take this seriously and read through it thoughtfully.  There is a test at the end.  I realize that camp is not school but we have a structure that can benefit very directly from the preparation, organization and procedures that are part of any successful class room.  Specific camp procedures are elaborated separately. This is a general resource intended for your personal skill building.

Realize first that you ARE a teacher.  You are not childcare staff.  You are there to change and influence lives.  You will do this by both relationship and by classroom instruction.  Camp is not school.  However, your attitude, expectations, structure and routine are vital.  If you present yourself as prepared, organized and in control you will be treated very differently than just another summer camp staff.

Information collected for this resource was gathered largely from www.teachers.com. I have included only excerpts from broad articles. You can visit that web site for the full articles as well as, additional reading and helpful links.  The authors of these articles are Harry Wong and Marvin Marshall.  Both are highly effective and prolific authors in teacher training
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You must set high standards for yourself if you expect students to meet high expectations.

Effective Teaching...  

How To Start Successfully 


Welcome Back! 

Clueless may be the best way to explain the plight of many new teachers. It conjures up an image of a person sitting at life's crossroads with a suitcase full of information, but no idea how to use it. Their bags are brimming with a five- or six- or seven-step lesson plan, boxes of activities, the state performance appraisal instrument, five interpretations of educational foundations, nine theories of child development, conflicting advice from a plethora of educational specialists, and a collection of buzzwords and current educational fads. But they have no clue as to what to do in the first days and weeks of school. 

1. Plan the physical class arrangement. 

2. Determine essential procedures for a smooth-running classroom. 

3. Over plan! 

4. Gather lots of teambuilding activities to be used early during the year. 

5. Post your discipline plan, including rules and consequences. 

6. Identify a location in your classroom to post your daily agenda. 

7. Create a daily routine for the first five minutes of class. 

8. Anticipate and prepare all supplies needed (dry erase markers, corridor passes, stapler, etc.). 

9. Think of ways to learn your student's names quickly (i.e. mnemonics, pictures, etc.). 

10. Commit to connecting with each student on a daily basis (eye contact, greetings, acknowledgements, quick notes, high fives).

Have a bulletin board ready with schedules, rules, procedures, preview of what is to come, a bulletin board area with pictures and information about you, and a big welcome sign that says you are glad they are here in school. 

Seen posted on a door

We're a class who
Enjoys working and
Learning together. We
Care for
One another and
Make sure
Everyone feels important

Stand when you speak. Speak in short, clear sentences or phrases. The most effective teachers have a firm, but soft voice. When you speak softly, the class responds by speaking softly to hear you. 

On the first days of camp, do not be afraid to begin your sentences with, "You will... The first days of school are critical. Your mission on the first few days is to establish student routines and classroom procedures. 

When emphasizing, do not point your finger. It's an accusatory signal and resembles a gun. Watch David letterman make a point. He uses his palm. 

If you have very young students, place their name on their coat hooks, desks, and cubbyholes. This is a message that you are organized and that you expect them to use the same hook, desk, or cubbyhole every day. Many students like the security of this routine, because many have a great deal of chaos at home. 

Address your students by name as fast as possible. This is not only a friendly gesture, but prevents misbehaving when the students believe, "Oh, oh, I better behave. She knows who I am." 

Put off dealing with non-emergency situations and needs until students are working. Then the teacher is able to attend to those needs without taking away from valuable learning time. 
Students who have something of a non-emergency nature that they wish to tell the teacher can fill out a prepared form titled "Listening Ear" with a line drawing of an ear and four blank lines for the student's message. The teacher reads and responds as necessary to the message later, when it is not disruptive

Set High Standards For Yourself 

Set high standards for yourself if you want a highly productive environment. There is nothing more damaging than a teacher with low expectations, sloppy dress, disorganized assignments and lessons, and the lack of classroom procedures or routines. 

You must set high standards for yourself if you expect students to meet high expectations.

If you do not take responsibility for yourself, no one else will. It's that simple. You make a statement of dignity to yourself and the teaching profession when you acknowledge and accept that you make a difference.

Best wishes as you set forth to make a difference, which is what teaching is all about. 



Teaching Procedures Is Teaching Expectations 



In real estate, the three magic words are location, location, location. 

In teaching, the three magic words are prepare, prepare, prepare. Then prepare some more! And finally expect the unexpected, as it will happen. The good news is that when the unexpected occurs, it is the prepared who will best survive and succeed. The unsuccessful teacher begins the first day of school, the start of a lesson with little notion as to what the sequence of the event or lesson will be. And then when things go wrong, the teacher is flustered because there is no backup plan.  

If you do not structure your classroom,
the students will structure the classroom for you. 

Melissa's success and your success can be summed up with the single word - PROCEDURES. The effective teacher 

1. develops procedures for every possible circumstance, 

2. teaches those procedures, 

3. practices those procedures, and 

4. enforces those procedures. 

Teaching Procedures Is Teaching Expectations 
A student said, "I like coming to this school because everyone knows what to DO. No one yells at us. The key operative verb is "DO." 

· Unsuccessful teachers talk constantly about BEHAVIOR or DISCIPLINE. 

· Successful teachers talk about students DOING and PERFORMING. 

Students who know at the onset of school how the classroom is supposed to run will be much more successful in their studies. These procedures also prevent problems related to teacher absences, fire or severe weather drills, storm days, and any other interruption in the normal classroom routine. 

Students will perform better when they know what the teacher expects of them. Students have a right to know their teacher's expectations. Be prepared and life will not be a series of excruciating events. Rather, life will be happy and stress-free. 

Teaching procedures is teaching expectations.  

It is the procedures that set up the class for success to take place. 



A Stress Free Teacher 


 

Effective teachers do not employ tricks of the trade, the latest fad, or untested opinions. Success is based on good classroom management skills.  

Social Skills 
Ms. Breaux not only helped me with my schoolwork
but with my social skills. Without this program,
I'd be just another at risk kid. 
Victor Senegal, 7th grader
Lafayette, LA 

Liz Breaux teaches and models and the students practice and rehearse an extensive list of social skills throughout the year. She begins with "getting the teacher's attention." She begins by asking a question that every student will know the answer to and will be eager to share. When the question is asked, the students invariably all answer at once. She commends them for their enthusiasm, but explains that they cannot all answer at once. She informs them that from now on they must raise their hand and answer only when called upon. They then practice this. 

Liz Breaux then asks a variety of fun questions that they will all be eager to answer. This activity is always fun and is also a way for everyone to get to know one another. 

The following is a list of some of the other social skills that her students typically DO NOT possess when they come to school. She treats each skill like the above, making it a learning activity. 

· Entering and exiting the room 

· Disagreeing appropriately 

· Accepting "no" for an answer 

· Greeting others appropriately 

· Saying "please," "thank you," and "you're welcome" 

· Additional procedures as the year progresses 
Using this technique, Liz Breaux has very few major discipline problems in the classroom, due to the efficacy of structured procedures and routines. For literally everything that the students do in the classroom, behaviorally and academically, structured procedures are implemented. When students do not follow the procedures, as does happen from time to time, she does not scold them. She simply reminds them of the procedures and they practice them again. This way, students always know what is expected of them, they know exactly what to expect from the teacher, and the classroom runs very smoothly. The classroom atmosphere is extremely work-oriented, yet it is always pleasant and supportive. 

This is why Liz Breaux says she has very little work-related stress---because good classroom management is the key!  When asked by new teachers at one of her workshops recently if she had a "secret," she said, "Here's the secret." 
Establish Consistency the First Week of School 
Let's review what Liz Breaux does to make her classroom run so smoothly so that her students can improve academically. 

Liz spends her first week of school basically teaching procedures, first in management and then in academics. She implements and practices with her students things such as entering the classroom, sharpening pencils, getting busy with bellwork upon entering, asking for permission to speak, treating one another with dignity, passing in papers, keeping track of supplies, working in groups, etc. And all the while, she never raises her voice. 

When students don't follow the procedure, she simply reminds them and practices the appropriate procedure with them. She also makes sure that students are constantly working--from bell to bell. Many of her students will tell you that they're so busy, they literally don't have time to misbehave! And she remains, most importantly, consistent. 

The most important concept to install the first week of school is CONSISTENCY.  

The students behave in class because they know exactly what is expected of them, and they are made to feel successful
You came into teaching to make a difference. Find a way to touch a child's heart today.
Effective Practices Apply to All Teachers 


The effective teacher is someone who can take an idea or technique, even if it is not related to education, and transform it into something that will apply to a personal situation. The effective teacher is a creative teacher---one who can 
THINK, REFLECT and IMPLEMENT.

Be just outside the door when the students arrive. This establishes authority and also conveys that you consider them important enough to be waiting to greet them. If young children are to line up before entering, insist on a straight line. If you pick up your class from another area, don't say: "Follow me" or "Come on." Rather, introduce yourself and then right there indicate what procedure you want followed as they walk to your room 

· Do not allow the students to enter the room until you have determined that they are ready to enter a room of achievement and cooperation. This establishes that you are the authority who knows how to conduct a classroom. This tells them that it's your classroom and their classroom, not an area they are going to annex or occupy.  
· Personal contact with the teacher relieves students' need for attention while allowing the class to proceed. In the elementary grades, the traveling (visiting) foreign language teacher enters the classroom, makes eye contact, and shakes hands with each student while all students take out their folders and sing a motion song in the target language. 
· Objectives for the day are displayed on the board or on a chart where students can easily see them before the lesson begin.

· Attendance is taken without interrupting the students' work by consulting the seating charts after all buses have arrived.  

GROUP ASSIGNMENTS AND BEHAVIOR 

· Each teacher has a system of procedures for setting up small groups. Some teachers assign groups by using a clock system. Students select partners at the beginning of the year by having other students sign for each hour on their clock. Then partners are assigned by saying, "Go to your 3 o'clock partner," etc. Others use animal groups or other groups for pairing students. 
· Index cards are used for forming larger groups of 3, 4, or 5. Colored cards with city names, different cultural symbols, animal sounds, etc., are distributed as students enter the room. One teacher uses family groups and German-speaking countries. Also used are cutouts of the country or its flag or automobile stickers with the abbreviations for different countries, which are handed out to the students as they enter. These procedures allow students to move quickly and efficiently to their groups.

PROCEDURES FOR ENDING THE CLASS 

A period of at least 5 minutes between classes is set aside to allow for putting the room back in order before the next class enters.

· One elementary teacher ends each class with a goodbye song while students prepare to leave. To exit some classes, students must say a fact or word from the lesson being studied.   

THINK, REFLECT and IMPLEMENT.
Learn from your colleagues---all of them. They all have something to offer. You just need to take the time and the thought to discover it. Fill your chest this year with new ways to become even more effective. 

Remember, the effective teacher is a creative teacher, one who can think, reflect, and implement. If you are a 3rd grade teacher, were you able to steal any of the foreign language procedures from the high school teachers to use in your classroom? For instance, you can have a "Listening Ear" form for your students to fill out any time during the day the students need to talk to you about non-lesson, non-emergency "things." Require the students to write in complete sentences. Respond to the slips in any manner you see fit. The point is you can take an idea someone else uses at a different grade level and adapt it to your classroom situation.


This is the art of a true professional and effective teacher, a learner who learns along with the students.


The Effective Teacher Thinks 

The mind is a magnificent personal computer. In fact, it is the original PC. The effective teacher is always thinking, dreaming, and planning. Your future happiness and career depends on your ability to implement techniques and your capacity to grow with new ideas. 

We, also, unfortunately have the teachers who say, "But I can't use your techniques because I teach high school in a private school in Chile," or "My students are not reading up to grade level," or "The buses all arrive at different times, so I can't start the lessons on time." 

The effective teacher thinks, reflects, and implements. The effective teacher models what is expected from the students -- the ability to think and solve problems on their own. Effective teachers use their cumulative knowledge to solve problems. 

Classroom Management Applies to All

An Example From  a High School Physical Education Class
Steve Geiman is a high school physical education teacher in Virginia. In his own words, he shares the following from his reflection and thinking on his effectiveness as a teacher. 

For years, I have heard the complaints of Physical Education teachers. Their classes are not like others. They can't use all of the normal management ideas to teach, and they move all over the place, so their classes can't stay as organized as a regular classroom. 

Physical education teachers can be just as effective in the gym as classroom teachers are in a classroom.

Good classroom management must be an integral part of a physical education program. Physical education is unique but basic management and good planning can create an awesome teaching opportunity!  

Physical Education presented a different set of challenges but I knew after looking at my needs in the gym, a good management plan would create an atmosphere just like the classroom. 

I designed procedures and routines and a discipline plan that covered the physical education atmosphere. 

In the classroom, students were responsible for coming in class and getting to work immediately. They were given a bell work assignment that was posted in the same place every day. 

In the gym, I created the same idea with something called "instant activity." To do this, there needed to be a little more management in place. I bought white boards that were portable and placed them against the gym wall in the same place every day. 

On the white board, I posted the "instant activity" assignment as well as the daily plan. When the students come to the gym, they check the white board for the assignment, get dressed, and come out and start the activity immediately. I provide a basket full of equipment and choices for activity. 

Every day, in the past, I heard the questions, "Are we doing anything today?" or "What are we doing today?" 

Now, everything is posted on the white board and the students know the daily plan from the very beginning of class. They also know that they are responsible for starting to work and that the teacher does not start class. 

I meet the students at the gym doors every day for the first two weeks. I greet them and remind them to check the white board for the assignment, get dressed, and to start work immediately. After a week, the repetition takes effect and the procedure becomes an automatic routine. 

The class is structured around routines and procedures. These are taught starting the very first day of school and practiced for the first two weeks. Each day I rehearse the procedures until they become automatic. The procedures and routines in the gym are based on my needs to facilitate effective teaching. 

There are procedures for 

· Moving from activity to activity 

· Coming to attention 

· Squads 

· Game set-up 

· Selecting teams 

· Absences/make-up 

· Exercises/flexibility 

· Game activity 

A procedure is created for whatever needs to be done in the gym to move efficiently and maximize instructional time. 

Students need to know up front what is expected. Posting the daily assignments and creating a management plan reduces students' anxiety. The teacher creates an atmosphere that is comfortable and inviting. The students know early on that the class is managed for their maximum learning success. 

Before I made the changes in the gym, my classes were difficult. I was working myself to death reminding students every day of things I needed them to do.

 I did all of the work, setting up games, moving equipment, and handling paperwork. It was exhausting! I did not enjoy physical education, nor did the students. 

Since I have implemented the new management plan and made some changes with all-inclusive games and music, participation levels are near 100%! 

The students are now responsible for all paper work, equipment, and set-up -- leaders are assigned and activities are much more organized. Classes run themselves and I can teach much more effectively. Students can't wait to get to class!  

Thinking Is Hard Work 

It's difficult not to think. The course of recent national events has caused us all to reflect on our lives, our priorities, our sense of purpose. We've had to make choices and in many cases -- life changing choices -- that better reflect our new understandings of the world and ourselves. 

In the worst of times, ordinary people are at their extra-ordinary best. 

The process of effective teaching is very much the same soul searching process. Inadequacies gnaw at our inner being; we contemplate the choices; we execute the plan - many times a comfort-changing plan in our professional understandings. But we do all of this to make a positive difference in the life of a child. 

We know that, more than ever before, the world needs effective teachers modeling for children the ability to think, solve problems, and become responsible leaders and learners. 

Thinking is hard work, but it holds so much promise for your children and the world. Just think about that. . . . 

Promoting Learning... 


Approaches of Outstanding Teachers 

Reflection and Approaches
of outstanding teachers 


 Kerry--a teacher in British Columbia who explores the use of internal approaches to inspire students to learn--reflected on the teachers who had taught her over the course of her own schooling. 

She shared with me some attributes of her own outstanding teachers--those who clearly stood out in her memory as effective and inspiring. 

What characteristics did these educators share? 

They had cultivated personal bonds with students by: 

· Treating them with respect and kindness 

· Using an honest, direct teaching approach 

· Showing interest in them as individuals 

· Sharing stories of their own lives 

· Maintaining an approachable manner so they felt safe 

· Displaying a willingness to give extra help and encouragement 

They had held high expectations for students by: 

· Requiring them to work hard 

· Insisting that they try 

· Challenging them to think 

· Expecting them to behave appropriately 

They had employed best teaching practices: 

· Capturing interest through an engaging classroom environment 

· Providing a reason to want to step into the classroom 

· Making learning fun 

· Utilizing a variety of carefully planned teaching strategies 

· Giving varied and meaningful assignments 

Ask yourself the following question: 

"If you were a student, would you want yourself as a teacher?" 

If you hesitate in your answer, reflect on Kerry's list. For your own benefit, you may discover an area you may wish to improve--aside from the benefits your students will receive.

Rules Vs. Expectations 

Expand your expectations.
You will have more success and less stress than teaching obedience to rules. 

Expected behavior is more effectively achieved through the use of standards than rules. 


REDUCING RULES 
A common practice in this country is to establish classroom rules, either by the teacher or by the teacher and students cooperatively. 

Rules are necessary in games, but in relationships rules are counterproductive. Although the establishment of rules has good intentions, their implementation often produces deleterious effects. When Johns Hopkins University researchers analyzed data from more than 600 of the nation's schools, they found six characteristics associated with discipline problems. Notice that the first three concerned rules. 

1. Rules were unclear or perceived as unfairly or inconsistently enforced. 

2. Students didn't believe in the rules. 

3. Teachers and administrators didn't know what the rules were or disagreed on the proper responses to student misconduct. 

4. Teacher-administrator cooperation was poor or the administration was inactive. 

5. Misconduct was ignored. 

6. Teachers tended to have punitive attitudes. 

When a student does not follow a class rule, the tendency is to think in negative terms. The reason is simple; rules in a classroom imply "or else." A rule that is not followed often leads to an accusatory encounter and results in some type of psychological pain, anger, or resentment for both teacher and student. The rationale is that there must be a consequence for breaking the rule. A consequence is a light punishment that, by its very nature, is coercive. It encourages feelings of enmity, which are not very conducive for positive relationships. 

The fact that teachers tend to have punitive attitudes is a natural outgrowth of establishing rules. This was verified in the Number Six finding of the Johns Hopkins study. Rulemaking breeds enforcement, which promotes punitive attitudes and results in a teacher's moving from the role of a coach to the role of a cop. 

Dr. William Glasser affirms that "traditional education often produces problems that stem from poorly conceived and poorly administrated rules." 

Classroom rules often work against the very reason for their existence: to have students self discipline and maintain decorum. Quality schools and quality workplaces do not rely on rules. 

Neither does citizenship education rely on rules. Citizenship education has to do with appropriate and inappropriate classroom conduct, and rules are kept to a minimum--such as respect for one another and safety. Citizenship is really little more than the conscious practice of civic etiquette--the public manners that make the places where we live workable when we practice them and unbearable when we don't. 

Rules are not effective in teaching moral development. Many parents, teachers, and religious leaders find out too late that a concentrated or exclusive focus on rules is problematic. Using rules and attempting to enforce them as the principal method of producing compliance has not been successful. In fact, it often creates defiance. Many schools, for instance, have established school-wide citizenship programs because large numbers of students are tardy, absent, or otherwise fail to comply with school policies and procedures. This program consisted of an enforcement system that required noncompliant students to participate in hours of community service or other educational programs for each failure to comply. 'Teeth' were added by announcing that failure to comply or complete the service hours would prevent students from graduating. It was not long until schools were forced to create large-scale service and educational programs that required extra record keeping because large and increasing numbers of students failed to comply. The rule system designed to decrease noncompliance actually appeared to promote it. (A. Lynn Scoresby, Teaching Moral Development, 1996 p. 28) 

The mere fact that one knows a rule does not mean it will be followed, in much the same way that information that has been taught does not mean it was learned. When we discover that a teaching has not been learned, we try to assist the student. Similarly, behavior is learned, and the student should be helped, not hurt or caused to suffer. 

Rules are "left-hemisphered." They are sensible, orderly, and structured. However, students who "break the rules" often operate spontaneously and process randomly--typical "right-hemisphere" behavior. In addition, rules often engender the search for loopholes. Teachers would be better served by using standards, courtesies, manners, or procedures--rather than rules. 

STANDARDS 
The term, standard, connotes a positive orientation. When a standard is not met, a helping mentality is engendered, rather than an enforcement mentality. The use of the term also implies consideration for others. 

A standard fosters a "We are all in this together" attitude and counters a major finding of the Johns Hopkins study, namely that many students believe "rules" are mandates that adults put on students, but do not apply to adults. 

Standards engender student empowerment. They promote an esprit de corps in the classroom, similar to what occurs with any team. Standards serve as expectations, and expectations are responsibility lifting. They tap into internal motivation and foster commitment, rather than compliance. 

Notice that the following two sets of examples of classroom standards connote expectations, rather than obedience to rules: 

· Do my work 

· Have materials 

· Be where I belong 

· Control myself 

· Follow directions 

· Speak considerately 

· Be prompt 

· Bring materials 

· Listen for instructions 

· Honor self and others 

· Accept ownership of my choices 

COURTESIES AND MANNERS 
Manners are courtesies; they are what make civilization civil. Hal Urban is a professional speaker, former teacher, and author of the award-winning book, "Life's Greatest Lessons: 20 Things I Want My Kids to Know. He suggests holding discussions on the topic. 

Following are some questions that foster manners and further reduce the necessity for rules: 

· Would a society be better if people treated each other with respect? 

· How are classrooms and schools societies? 

· How can good manners be one of the most important keys to success in life? 

· What is the Golden Rule? How is it civilizing? 

· Which impresses people more: being cool or being courteous? 

The following questions promote additional reflection on the topic: 
· What do you think about getting up, walking across the room, throwing something in the wastebasket, and then walking back across the room while the teacher is talking? 

· What do you think about speaking to others and especially adults in a defiant manner? 

· What are disadvantages of swearing in classrooms and in conversations between classes? 

· What difference does it make when approaching someone with, "May I please have. . . " in a pleasant tone versus saying, "I need. . . " in a demanding tone? 

· What are the advantages to using, "Please," and "Thank you."? 

· What do you think about listening when the teacher is talking versus feeling the right to ignore the teacher and have a private conversation? 

· What do you think about listening when a fellow class member asks a question? 

· What do you think about demonstrating an interest in other people's feelings versus being solely concerned with yourself? 

PROCEDURES 
Very often, what a teacher refers to as a rule is really a procedure. We need look no further than to one of the first rules primary students are given. They are taught the classroom rule of raising one's hand to be recognized by the teacher before speaking out. The same rule is taught year after year. I have even seen this rule posted in eighth grade classrooms! Simply reminding students that this is a procedure, rather than a rule, places the teacher in the position of a coach and eliminates an enforcement mentality. 

We too often assume that students know what we know and what we would like them to do. Do not make such an assumption. Teach procedures, such as how to enter the classroom, how to use an activity center, how to distribute supplies, or anything else that requires a mode of operation. A successful classroom has routines and procedures, which give organization and structure to learning. The outstanding teacher communicates high expectations and then teaches procedures to facilitate them. 

KEY POINTS 
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	Rules are necessary in games but are counterproductive in relationships.
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	Relationships improve as rules are reduced.
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	Rules foster obedience rather than responsibility.
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	The use of standards accomplish what rules purport to do, but without their disadvantages.
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	Discussing courtesies and manners are more effective than posting rules.
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	Teach procedures. They accomplish what you want rules to do.




To read about the failings of punishments and rewards, go to http://www.aboutdiscipline.com/ 



Dr. Marshall's website: http://www.marvinmarshall.com/
Email Dr. Marshall: marvmarshall@teachers.net 
© Dr. Marvin Marshall, 2002.



The Problem Is Not Discipline

 by Harry and Rosemary Wong
Bob Marlowe is typical of the millions of devoted and committed teachers who fret about their next day's lessons. His major question every evening is, "What am I going to teach tomorrow?" So, he plans what he will cover or what activity he will do in class the next day. He thinks this is teaching because 
1. most teachers cover or do activities, 

2. then they discipline when things go wrong. 

And when things go wrong, Bob Marlowe frets again the next evening wondering 

1. what he can do to get the students to pay attention to their lessons and, 

2. thus, have fewer behavior problems in the classroom. 

He asks that perennial, but incorrect question, "What can I do to motivate my students?" thinking that motivated students will be more attentive and better behaved. 

But the next day, the cycle repeats itself and Bob Marlowe continues to 

1. cover and 

2. discipline. 

The problem is that most teachers do not spend any time managing their classrooms. If classroom management procedures were taught, most all class discipline problems would disappear and more time in the classroom could be spent on learning. 

THE PROBLEM IS NOT THE PIZZA 

Let's look at Bob Marlowe as if he owned a pizzeria. Every night, Bob would ask himself 
1. What kind of a pizza can I make tomorrow? 

2. Then when customer problems occur, he fires an employee. 

As his business gets worse and worse, he frets over what he can do to motivate the diners to return to his restaurant. He wonders, "What new kind of a pizza can I serve tomorrow-Thai, eggplant, shellfish?" But, still the problem of having no customers occurs. 

The problem with Bob Marlowe's restaurant is not his fabulous pizzas; it's his lack of management skill. He pays little or no attention to such things as teaching his employees the procedure for how to take an order, how to cook a pizza, how to store leftover ingredients, how to clean the pizza paddle, or how to clean the restroom. He thinks that all he has to do to run a successful pizza restaurant is to have a great menu featuring fun, creative, and exciting pizzas. 

Bob Marlowe, the teacher, is no different. He thinks that all he has to do is cover the material-maybe even make the lessons fun and exciting. He pays no attention to such things as procedures for getting student attention, heading papers, entering the classroom, taking lecture notes, passing papers in, absences and tardies, maintaining a current grade-record book, what to do if a student finishes early, and a myriad of other procedures that happen on a daily basis in a classroom. 

An effective teacher is a master at classroom management skills. The effective teacher knows that student achievement will only occur when the student's work environment is organized and structured so that learning can take place. When students are engaged in the learning process, there is a concomitant reduction in behavior problems. 

DIFFERENCE BETWEEN CLASSROOM MANAGEMENT AND DISCIPLINE 

Classroom management and discipline are not the same thing. Owners don't discipline a store; they manage a store. Coaches don't discipline a team; they manage a team. Likewise, teachers don't discipline a classroom; they manage a classroom. 

No learning takes place when you discipline. All disciplining does is stop deviant behavior, which must be done, but no learning has taken place. Learning only takes place when the students are at work, or as we say in education, on-task. 

DISCIPLINE: Concerns how students BEHAVE
PROCEDURES: Concern how things are DONE 

DISCIPLINE: Has penalties and rewards
PROCEDURES: Have NO penalties or rewards 

We have been getting many questions about what to do with the behavior of certain students. We regret that we cannot respond to each situation because we have no background on the student, the classroom environment, and, most importantly, the specifics of how the classroom is managed. 

We suspect that the great majority of what teachers call behavior problems in the classroom have nothing to do with discipline. The number one problem in education is not discipline. It is the lack of procedures and routines resulting in students not knowing what to do-responsibly-in the classroom. 

WHY PROCEDURES ARE IMPORTANT 

Students readily accept the idea of having a uniform set of classroom procedures, because it simplifies their task of succeeding in school. Efficient and workable procedures allow a great variety of activities to take place during a school day, and often several activities at a given time, with a minimum of confusion and wasted time. If no procedures are established, much time will be wasted organizing each activity and students will have to guess what to do. As a result, undesirable work habits and behaviors could develop which would be hard to correct. 

When a class is managed with procedures and the students know these procedures, they will more willingly do whatever you want them to do. You can then be an exciting, creative, and informative teacher with a well-oiled learning environment. 

CLASSROOM PROCEDURES 

Ineffective teachers begin the first day of school attempting to teach a subject and spend the rest of the school year running after the students. 

Effective teachers spend most of the first two weeks of the school year teaching students to follow classroom procedures. 

There must be procedures in the classroom. Every time the teacher wants something done, there must be a procedure or a set of procedures to accomplish the task. Some procedures that nearly every teacher must teach include the following

· entering the classroom 

· dismissing at the end of the period or day 

· returning to class after an absence 

· arriving to class tardy 

· quieting a class 

· beginning of the period or day 

· asking for help 

· moving of students and papers 

· listening to/responding to questions 

· working cooperatively 

· changing groups  

· getting materials without disturbing others 

· handing out equipment at recess 

· moving about the room 

· going to the library/tech center 

· heading of papers

TEACHING CLASSROOM PROCEDURES 

Most behavior problems in the classroom are caused by the teacher's failure to teach students how to follow procedures. Teachers must learn how to effectively convey the procedures just as students must learn how to follow the procedures. Below is a summary of an effective method of teaching classroom procedures. 

The Three-Step Approach to Teaching Classroom Procedures 
  

1. Explain: State, explain, model, and demonstrate the procedure. 

2. Rehearse: Rehearse and practice the procedure under your supervision. 

3. Reinforce: Reteach, rehearse, practice, and reinforce the classroom procedure until it becomes a student habit or routine. 
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It's Not the Student. It's the Teacher. 

Clara White of Brewton, Alabama, writes, 

"After teaching 1st through 4th grade Title I, I moved to our local middle school. I spent my summer watching the video series, The Effective Teacher, and reading The First Days of School and structured my class accordingly. 

After my second day of school, I walked out with my plans done and no papers to grade. During the second week of school I called each of my students' parents and many said that they had never received a call from a teacher much less a call about their child doing something good. 

At the end of the second week I also told my students that each of them was unique and that I loved everyone one of them. Today many of my students say that they wish they could stay in my class all day. Everything is working unbelievably well, thanks to your techniques." 

Then, there are a host of others who write, 

"The students will not sit down; they speak out of turn; and they push each other." 

They tell us they understand the importance of having a well-managed classroom, otherwise nothing can be taught. They insist that they are managing with procedures. But, they are just not getting the classroom results they want. 

We are most appreciative of the many kind e-mail letters that are sent to us. We regret that we cannot give each of you a specific prescription for instant relief, because we do not know your classroom environment and culture. We know nothing about the teacher, the climate of the room, the expression on the face or in the voice of the teacher, or the organization of the classroom. But we have some suggestions to make. 

Unfortunately, some of the pleas for help are clouded by cues of low expectation. We understand your frustration, but the problem is not inner city, poverty, minority, the administration, and negative veteran teachers. The research of William Sanders at the University of Tennessee states that 

The single greatest effect on student achievement is not race, not poverty - it is the effectiveness of the teacher. 
So, why are some teachers succeeding and others are still struggling to succeed? It's not the students; it's the teacher. 

It's All in How You Teach the Procedure 

The problem, at least in one circumstance, may be found in what one frustrated teacher said, "I tell them. I tell them over and over again and they just won't do it." 

Telling a student what to do is not sufficient. All procedures must be practiced. Do you recall the old adage, how do you get to Carnegie Hall? Practice, practice, practice. So, telling a student over and over again won't work. Ask any coach or music teacher what they do. They each run the plays and sing the songs, over and over again. And after the game or concert, they go right back and practice and practice some more. 

Some coaches and music teachers are able to have teams that play better and choruses that sing better than others. Some coaches and teachers are even able to take average players and singers and produce winning teams and choirs. Why the difference? 

The same variation can be found with teachers. Some teachers have beautifully managed classrooms because they know how to teach procedures. It should come as no surprise that they also get better results in the instructional delivery of the academic content. It's all in how you teach something. 

Getting students to learn and practice a new classroom procedure is a complex process. We have broken down the three-step framework into smaller parts so you can get an idea of how effective teachers teach procedures. 

Model 

Explain and model the procedure for the class. Perhaps, have several students role play the procedure. We know of a teacher who has created a skit for selected procedures. The students need to see what the procedure looks like or sounds like. Talk out loud while demonstrating and modeling the steps of the procedure. Never assume that your students know what you want them to do or can figure it out on their own. 

Observe 

As the students practice the procedure, observe them in action. This is how you determine if they can do what you want them to learn. Do not ask questions. Some students to avoid embarrassment will not respond to such questions as, "Is there anyone who does not know what to do?" or "Are there any questions?" These questions ask for information that does not exist in their frame of reference. Don't ask questions; just correct the action. 

Coach 

As you observe, verbally coach and physically demonstrate to those students who look unsure of what to do or who are not following directions. Coach with prompts and encouragement. Avoid showing frustration that some students cannot learn a procedure on the first try. Some students will need more coaching than others. Effective teachers have the patience and understanding to teach and reteach. 

Many at-risk students have a home life that is confrontational. They are yelled at, so they bring this behavior to school. Rather than return the confrontation, patience and diligence will reward you with a classroom that operates smoothly. 

Acknowledge 

Encourage the student by praising an action or deed, rather than praising the student in a broad generic way. Tell the student specifically what he or she did well. "Kenny, you spelled all of your words correctly on the spelling test," rather than "Kenny, good job on your spelling test

Practice, Practice, Practice 

Students need a great deal of practice to be able to use a skill accurately and automatically. There will be students who have problems with following directions, organizing, sequencing, listening, and focusing. For these students, it is essential to practice, as practice makes perfect! 

Reinforcement  

Now, let's put into practice what has been said with one example. 

The movement of paper is a common procedure in all levels of classrooms. One researcher reported watching a high school teacher ask his class to exchange papers. It took the class 20 minutes to exchange papers, whereas some teachers can collect papers in under 15 seconds. 

Students should pass their papers
across the rows, not up the rows. 

If your students are sitting in columns and rows, it is more effective to have them pass their papers across the rows to the side of the room rather than up the row to the front of the room. 

Here are the problems with passing papers up to the front of the room: 

1. If papers are passed up the row, you cannot see what is happening behind each student's back as you stand at the front of the room waiting for the papers. 

2. Some students tap, poke, shove, and hit the back of the student in front to signify that the papers are coming up the row. Others wave the papers in the face of the student in front. No matter what is done, the student in front is irritated, words are spoken, and the disturbance in the class increases. 

3. When papers are passed from hand to hand, some papers may fall to the floor. 

4. There are frequently more students up a row than across a row. 

5. Thus, passing papers up a row takes longer to accomplish and is frequently accompanied by student agitation. 

There are advantages to passing papers across the rows to the side of the room. The procedure for the movement of paper is as follows: 

Step 1. Have the students place their papers on the desk next to theirs, starting with the student at one end of the row. 

Step 2. The next student is to add his or her paper to the stack and place the papers on the next desk. Do not have the students pass the papers from hand to hand. This will eliminate flicking of papers as papers are passed. 

Step 3. As the students pass the papers from desk to desk, monitor the procedure, making adjustments and corrections when necessary and praising when appropriate. 

Step 4. Walk to the side of the room and look across all the rows to monitor the procedure. This tactic allows you to see across the rows, whereas you cannot see behind the backs of students when you stand in front of the room and they are passing papers forward. 

Step 5. Pick up the papers, or ask a student to pick up all the papers. If the students are sitting at tables instead of chairs in a row 

a. have the students place their paper at the head of the table (point to the designated spot), or 

b. have students or an aide pick up the papers, or do so yourself. 

It is not a good procedure to have the students place their papers in a basket on the teacher's desk. This procedure involves too much movement, too much of a mess left behind, and no accounting of who really did, indeed, turn in their papers. 

Whatever procedure you choose to use for collecting papers, rehearse the procedure before the first time you collect papers. 

Scripting the Procedure 

For the sake of illustration, let's assume that the students are sitting in rows. You may want to verbalize the instructions for the procedure as follows: 

"Class, the procedure for turning in papers is that we will pass the papers across the rows. Please wait until I finish explaining each step and then I will give you a signal to do it. 

"We will start with everyone in the first row (stand at the front of this row). When I give you the signal, place your paper on the table (or desk) to your right. If you are at the next table, do not reach for the paper. (As you say this, move to the side of the room to observe.) All right (the signal), the people in this first row please place your paper on the table to your right." 

(As you observe the procedure, acknowledge and make appropriate comments such as, "Do not touch the paper." "Just put it on the desk." "Correctly done." "Thank you.") 

"Everyone in the next row please put your paper on or under (your choice) the papers on your desk. Now, let's repeat the procedure with the next row. Thank you." 

"That's it Sandra. Just put your paper on the pile (coaching)." 

"The next row, please. Well done! You correctly placed the papers on the next desk," or some other specific praise. 

(When the papers arrive at the tables in the last row, ask the last student to walk up the row and pick up all the papers.) "Eric, would you please pick up all the papers. Thank you." 

After two or three times (the practice), you won't even have to tell Eric what to do. He, and the rest of the class, will all know the procedure for turning in papers (the reinforcement). 

The Fun Comes After Perfecting a Skill 

Thoreau said, "What we do best or most perfectly is what we have most thoroughly learned by the longest practice

." Effective teachers practice and perfect the skills of teaching procedures because they know that these are the same skills used to teach the academic lessons”.
Because effective teachers understand this concept, they are able to teach students the valuable skill that doing things in life correctly requires practice. Learning comes from persistence, practice, and dedicated hard work. 

There are educators who believe that learning should be fun. These are typically the same educators whose classrooms are a mass of confusion with little time spent of learning. This is a classroom that is no fun for the teacher or the students. 

There are other educators who believe that learning can be fun provided the classroom is organized for learning. These classrooms hum with energy and excitement. This is a classroom that has fun at the appropriate times. The teacher is happy and the students are happy and learning. The fun and excitement of learning comes after the perfecting of classroom procedures. 

	


Promoting Learning...


Suggestions For Motivation 

by Dr. Marvin Marshall
"When the student is ready, the teacher will appear." But we can speed up the process. 


1. Create curiosity
Curiosity is perhaps the greatest of all motivators. Here is the difference between American and Japanese styles of teaching: In Japanese schools, students are immediately introduced to a problem or challenge. They grapple with it. Curiosity is naturally engendered. By contrast, in American schools the main idea(s) are presented, the solution is taught, and then students practice. Where is the curiosity engendered using this approach?

2. Teach students to ask themselves questions
Encourage students to ask themselves questions. The questioning process starts the thinking process. When students begin to ask themselves "Why?" and "How?" questions, both alertness and interest increase. There are only three things we are more likely to answer than a question--the telephone, the doorbell, and e-mail. 

3. Create desire
Students are constantly asking themselves, "What's in it for me?" Since they're tuned to that radio station, WII-FM, spend a little time at the beginning to talk about what the lesson has in it for them--long and/or short range. Consider asking why the lesson would be worthwhile, how students may benefit from it, and how they can make use of it. 

Start by asking these questions of yourself. Stuck? Put it on the table for students to grapple with. You will be amazed at (1) how resourceful they will be and (2) how it helps them buy into the lesson. 

4. Structure experiences to apply to life outside of school
Theory is important, but interest will increase the more you tie it into practice by showing how the learning makes life easier and better. Share how the content will help students make better decisions, solve more problems, get along better with others, and make them more effective. 

5. Develop a sense of personal responsibility
Remember the fundamental principle of motivation: consciously or unconsciously people motivate themselves. 

Each individual is responsible for learning, but it is the teacher's responsibility to create the best possible climate in which that learning can take place. An effective way to do this is to give students an opportunity at the beginning of the class to indicate: 

· What expectations they have, 

· What outcomes they expect, and 

· What they are willing to do to achieve those results. 

6. Use acknowledgment and recognition
Acknowledgment/recognition/validation simply affirm. "I see you did your homework" fosters reflection and feelings of self-competence. 

Also, consider repeating a comment you have heard or that someone has told you. "Evelyn made an interesting comment, one that applies to what we've been exploring. I think it bears repeating." 

· What has been accomplished by employing this simple technique? 

· You gave recognition. 

· You not only encouraged Evelyn but you encouraged others 

· to become more involved. 

· You demonstrated that you are open to feedback and 

· students' comments can contribute to their own learning. 

7. Encourage
One of the most effective techniques is to let the student know that you believe s/he can accomplish the task. A word of encouragement during a failure is worth more than a whole lot of praise after a success. 

Emphasize that learning is a process and that no one can learn something and be perfect at the same time. Doing something one way and not being successful is another thing learned; don't consider it failure. 

8. Use collaboration
Competition improves performance, not learning. Yes, some students will practice for hours spurred on by the competitive spirit--be it in music, athletics, or performing arts. But these students are motivated to compete. 

And competition can be fun for short periods, but competing with others is devastating for the youngster who never finds himself/herself in the winner's circle. Rather than compete, the student drops out by giving up. 

Every time a teacher asks a question of a group, students are competing for the teacher's attention--and usually only one student wins. A better approach is to establish learning buddies. Even a very shy student will share with one other person. So, instead of asking a question, pose the question. Asking implies a correct answer, whereas posing invites thinking. Have students discuss the answer with each other. Using this approach, every student participates. 

9. Get yourself excited
You shouldn't expect others to get excited about what you are teaching if you are not excited about it yourself. Show your enthusiasm for the lesson. When lecturing, use just a little more enthusiasm than when you are conversing, facilitating, or reviewing

.

10. Intensify interpersonal relationships
Connecting with your students on a one-on-one basis is extremely valuable, but helping them connect with one another on a one-on-one basis can be even more valuable.  Give students an opportunity to socialize for short periods before learning activities start. Establishing relationships are extremely important to young people. 

11. Offer choices
Regardless of age, everyone likes to feel control over one's own life. When we can make choices, we feel we have that control. Offer a choice of activities--and that includes home assignments. 

By providing two, three, or even four activities and letting students choose among them, you give them an opportunity to select something that engenders motivation. 

12. Use variety
A myriad of visual techniques can be employed including charts; cartoons; selected parts of films, videocassettes, and/or digital versatile discs (dvd's); power point creations (on many new computers); and overhead transparencies. Dressing the part of a character (teacher and/or student) qualifies. 

A myriad of audio techniques can be used such as playing music, recording music, rapping, creating verse--or anything that has rhythm.

A myriad of kinesthetic techniques can be used. Examples are drawing the spelling of a word in the air, standing in a small group rocking together to feel seasick on the boat crossing the Atlantic Ocean as immigrants, and just giving a high five to get attention (two eyes on teacher, two ears listening, one mouth closed).  

How to Achieve 100 Per Cent Student Participation 

Competition increases performance, but collaboration increases learning. 



COMPETITION 
One needs to look no further than the business or sports sections of any newspaper to see how pervasive competition is in our culture. There is no doubt that competition increases performance. Athletic teams, bands, and other performing groups practice for hours spurred on by the competitive spirit. 

Obviously, fair competition is valuable and can be lots of fun. Competition in classrooms, however, is fun for the winner but is often unfair for the others because the same children usually win, making it uninvolving and even futile for others. If a student rarely finds himself in the winner's circle, then competitive approaches kill the drive for learning. Think of it this way. People compete because they want to win. They love the feelings of winning. Nobody enters a competition wanting to lose. 

Competitive approaches influence students to work against each other, rather than for each other and with each other. "Serve yourself" is the motto. Competition often fosters feelings of disappointment, which diminish the innate desire to participate in an activity. 

Teachers of early grades work with children who come to school eager to learn, but competition dulls their spirit. For example, when the kindergarten teacher says, "Boys and girls, let's see who can make the best drawing?" the competitive spirit is fostered. The assumption, of course, is that this charge will spur the youngsters to do their best. Unfortunately, however, the teacher has set up only one of the students to be the winner. Even if all the pictures were to be posted, the inference is that only one student would have the best picture. The teacher has unintentionally fostered "non-winning" with the other children simply because competition, by its very nature, engenders winners and losers. 

In band and athletic competitions, losing builds character. However, when a student is first learning a skill, it is the successful experiences that build character and self-esteem. In the above example, the teacher could challenge the students without having them compete with each other by saying, "Boys and girls, let's see how good of a drawing you can make." 

As I visit classrooms from Los Angeles to New York City, I see the traditional mode of teachers asking questions and students (who want to participate) raising their hands to be called upon. This approach sets students up to compete for the teacher's attention. Using this approach, the only winner becomes the person the teacher calls upon. In a primary class, one can audibly hear the sound of disappointment in those who were not called on. 

The education community should not be stuck in the outmoded model of promoting competition between students. It is not the path to effective learning. A more effective strategy promotes total student involvement without competition. 

COLLABORATION 
The advantages of collaboration over competition for improved learning have been known and demonstrated for many years. 

Here is a simple way to structure student interaction for maximum participation. First, two requisites: (1) Students have a learning buddy. (2) You have established a management attention procedure that allows you to almost instantaneously regain the attention of all students. 

Instead of asking a question, which often implies a correct answer, and then calling on a single person, pose the question. Posing, in contrast to asking, is open-ended, invites students to engage in thought, and engenders dialog. 

After students interact with each other, the teacher then discusses or gives the answer. Students quickly learn that the teacher is interested in everyone's involvement. In cases where one answer is correct, students who know it gain intrinsic satisfaction that comes from "being right." 

Here is a simple example that I used in my elementary, middle, and high school classes -- and one you can this month. 

The Friday before Presidents Day (February 18 this year), I show a picture of Mount Rushmore with the sculptured heads of presidents Washington, Jefferson, Theodore Roosevelt, and Lincoln. http://www.travelsd.com/parks/rushmore I introduce the topic by saying that on Monday we will be celebrating the presidents of our country and, to promote appreciation and celebration, school will not be held. I then pose a question students are to discuss with their learning buddies. With elementary students, the question relates to identifying the first and/or third president. With middle and high school students the question relates to a century in which one of the presidents lived or served in office. 

Notice that the strategy promotes 100 per cent participation because every student talks to a learning buddy. Even a shy student will participate with another student. Also, notice that students first grapple with the idea or concept. This approach of challenging students at the outset with discussion is the approach used so effectively in Japanese schools. This grappling fosters curiosity, interest, and motivation. 

In short, when activities are structured to be primarily collaborative, learning becomes noncompetitive, all students participate, and learning is enhanced.



THE POWER OF POSITIVITY 

Positivity is a more constructive teacher than negativity. Positive messages elevate, encourage, and foster growth. 

ACCENTUATE THE POSITIVE 

When thoughts are guided to focus on the positive and constructive, then the self is nourished and enriched. Self-worth is intangible, and much of its cause, as well as its effect, is a matter of choosing thoughts that expand and strengthen the human psyche-rather than constrict or weaken it. A monkey is smart enough to eat only the nourishing banana and throw away the bitter peel. Yet, humans often "chew on the peel" of criticism, ridicule, embarrassment, failure, or other negatives. It is important that teachers and parents help young people learn to throw away the peel by teaching them to focus on the positive. 

One salesgirl in a candy store always had customers lined up waiting while other salesgirls stood around. The owner of the store noted her popularity and asked for her secret. "It's easy," she said. "The other girls scoop up more than a pound of candy and then start subtracting some. I always scoop up less than a pound and then add to it." People are like magnets. They are drawn to the positive and are repelled by the negative. This is an important principle to understand when working with others. People who are effective in influencing other people phrase their communications in positive terms. 

CONSEQUENCES VS. CONTINGENCIES 

Consequences are associated with everything we do and can be positive or negative. An imposed consequence, however, only works when a person finds value in the relationship or when the person sees value in what he is being asked to do. Otherwise, an imposed consequence is perceived in negative terms. 

When a consequence is imposed, it is often associated with a threat. Such is the case when a the adult says, "If you continue to do that, here is what will happen to you." Telling a youngster, "You chose to do that and must now realize the consequence" is a pseudo choice and plays a mindgame. It causes the young person to feel as if he punished himself. "If your work is not finished, you're not going" is also perceived in a negative sense. In this case, the adult also has added to his own workload because now the adult has the task of checking on the condition that has been established, namely, to check when the work is finished before giving permission. This approach transfers the responsibility away from the young person-where it belongs-to the adult. 

In contrast to imposed and reactive consequences, proactive contingencies rely on internal motivation and are perceived in a positive way. "You can do that as soon as you do this." "If/then" and "as soon as" assist in sending both a positive message and placing the responsibility on the young person-where it belongs. Notice these in the following examples: "If your work is finished, then you can go to one of the activity centers." "Sure, you can go as soon as your work is finished." 

Although the result of a contingency is the same as that of a consequence, the message and emotional effect are markably different. As already mentioned, when using a consequence the responsibility for checking is placed on the enforcer-the adult. When using a contingency, the responsibility is on the youngster. In addition, whereas a consequence implies a lack of trust, a contingency conveys a message of confidence and trust. The crucial difference can be best understood in personal terms. Which would you prefer to hear your supervisor say to you: "If you leave and are not back on time, we will have a real problem," or "Sure, you can leave as long as long as you are back in time"? 

An example of the difference between a consequence and a contingency was illustrated on a television sitcom featuring Bill Cosby playing the role of Dr. Cliff Huxtable. He was sitting at the dinner table with Rudy, his youngest daughter. The father would not let the daughter leave the table until she had eaten all of her dinner. Rudy refused to finish her dinner. The father gave her a choice of finishing her dinner and leaving the table or remaining at the dinner table until she did finish. Still, she refused to eat, whereupon the father went on and on about this other 5-year-old who would not finish her dinner, and all her friends went to middle school, graduated from high school, and went to college, but the young girl remained at her dinner table. Rudy, apparently, was not impressed; she still would not finish her meal. 

Denise, Rudy's older sister, came into the house, and Rudy could hear Denise and her friends move the living room couch, roll up the carpet, start to play music, and begin to dance. Just then, Denise came into the kitchen, and Ruby asked her older sister, "Can I dance with you and your friends?" Denise said, "Sure, as soon as you finish your dinner." Dr. Cliff Huxtable, the father, gave his daughter what amounted to a consequence: finish your dinner, or stay at the table. Denise, on the other hand, offered a contingency-whereupon Rudy ate her three Brussels sprouts, placed the plate in the sink, and went out to dance. Too often, we say to young people, "Eat your Brussels sprouts or else," and we don't understand why they are not motivated. 

WHEN CONSEQUENCES ARE NECESSARY 

My experiences with discipline as an elementary school principal, middle school assistant principal, high school assistant principal, and high school principal have all had a common thread: Young people need structure; they want to know where they stand. Consequences provide that security. Ironically, knowing the consequences beforehand provides many young people an invitation for mischief. 

Some students will push as far as they can, in part, because they already know the amount of risk involved. Having knowledge ahead of time as to what will happen gives them security and reduces their risk. For example, the youngster is referred to the office for misconduct. The administrator inquires as to the cause of the referral. The student pleads ignorance. He is told to stand against the wall for five minutes until he remembers. The student will stand against the wall for five minutes. The same scenario is repeated, except this time the administrator tells the student to stand until he remembers. The student inquires, "How long do I have to stand here?" The administrator responds, "I don't know." The youngster inquires again, "How long do I have to remain here?" The administrator says, "I don't know; I guess until you remember." The student will remember in fewer than five minutes because of the uncertainty of how long he will need to keep standing. The same principle is at work in the high school where the student is stopped in the hallway after the bell has rung. The administrator queries the student who replies, "This is only my second tardy. I have one more to go before I get detention." 

Announcing consequences ahead of time is counterproductive when dealing with young people. Uncertainty is much more effective. Knowing the consequence focuses on the consequence. It is better to have students focus and think about what is appropriate. 

If a consequence is deemed necessary, rather than impose it, a more effective approach is to elicit the consequence from the young person. For example, whenever I was absent from my class, my substitute folder contained a form which requested the substitute to leave the names of those students who acted inappropriately. Upon my return, I would speak to those students who had not been good hosts to the visitor in our classroom. The students understood that their behaviors were unacceptable, and I inquired of them what should be done. Having dealt with so many behavior problems at all grade levels, in urban as well as suburban schools, I learned that in the majority of cases the student chose something more effective for changing his or her behavior than I would have imposed. If what the student chose was not acceptable to me, the student would be given other opportunities until we could both agree on the consequence that would help the student to become more responsible. 

Here is another example of how eliciting a consequence-rather than imposing one-was used. The school year was almost over, and a student had done something that could not be overlooked. The eighth-grade party, the big event of the year, was fast approaching. The student understood that what he had done could not be ignored. The question was put to him, "What shall we do?" He said, "I guess I shouldn't go to the eighth grade party." I responded that I could live with that decision. By my eliciting the consequence, ownership and responsibility remained with the student. The teacher was not the villain, and the student was not the victim. 

To be effective for long-lasting results, the person must feel ownership. Lack of ownership is a prime reason why student discipline contracts don't work. A contract agreed to under duress has little ownership for a young signer. 

PROJECT POSITIVE EXPECTATIONS 

Attitude is the mind's paintbrush; it can color any situation. The teacher who says, "This is a very important test. Be careful," paints a negative picture that shakes confidence. Saying, "This is a very important test and I know you can handle it and do well," paints a positive picture. 

Which would you rather hear when you walk into a restaurant: "I can't seat you for thirty minutes" or "In thirty minutes I will have a wonderful table for you"? The result is the same, but the perception is different. The child who wets his bed conjures up one image when the parent says, "Don't wet your bed tonight" and a completely different picture when the youngster hears, "Let's see if you can keep the bed dry tonight." The message we convey can have a dramatic effect on young people's behavior. 

The first step is awareness. To assist in becoming aware of negative statements, listen to yourself. When catching yourself saying something that paints a negative picture, take the extra step of thinking how it could be rephrased to paint a positive picture. "I'm afraid that I will forget my keys," becomes, "I'm going to remember that I placed my keys in the top drawer." Adults do not purposely set out to deprecate young people; awareness of positive language can ensure they do not. For example, rather than saying, "Did you forget again?" say, "What can you do to help yourself remember?" Rather than, "When will you grow up?" say, "As we grow older, we learn how to solve these problems from such experiences." 

Positive attitudes affect teaching. Many years ago, the first day of school began on a bright note for the new teacher, who was glancing over the class roll. After each student's name was a number 118, 116, 121, and so on. "Look at these IQs," the teacher thought. "They have given me a terrific class!" As a result, the elated teacher challenged his students, raised their expectations, and communicated his confidence in them. The teacher tried innovative techniques and involved students so they became active learners. The class did much better than expected. Only later did the teacher find out that the numbers placed by students' names on new class roll sheets were locker numbers. 

Here is a simple way to start off each year, especially at the elementary level. At the end of the previous year, each teacher writes one positive comment about every student that will be passed on to the student's new teacher. The comment can relate to an interest, a talent, a personal skill, an attitude, or anything else worth sharing. The result is that the student's new teacher is equipped at the very outset with a positive viewpoint toward each student. 

Students at risk often think about of what they are not good at. These students are often right-hemisphere dominant, so their strengths do not lie in the left-hemisphere (logical, linguistic) areas in which schools focus after the primary grades. These students often have some hidden talent in art, psychomotor skills, leadership, or personal relations. Find one interest, talent, or skill these students possess and, in private, say something positive to them. "I see you draw well. I can tell because of the detail in your drawing." The message with students who have low self-worth needs to be repeated a number of times in different ways. Sometimes young people have to believe in someone else's belief in them until their own belief in themselves kicks in. Building on the positive gives a positive mindset. The pictures that young people have of themselves drive their behaviors. 

We always want to refer to the behavior, never the person. If you say, "You are late all the time; you are just one of those late people," the person will work to that expectation. On the other hand, saying, "You have such great work habits in many areas, and punctuality is something that you can improve on. I know you are capable of being here on time each day," then the young person has something for which to strive. A positive picture has been created. 

Also, consider the fact that mood follows action. Grandmother knew this, which is why she said to mother, "If you don't feel good, clean the stove." Similarly, doing something productive engenders positive feelings, in contrast to doing something negative or doing nothing at all. The advice is sound: Change what you do and you change your view. 

Research has shown that optimism, whether "natural" or "learned," results in better health. People who are optimistic have a better handle on dealing with their emotions, which has an impact on the immune system, heart, and other body functions. 

Positivity brings hope, which is a cousin of optimism. A series of tests on hope was given at the University of Kansas, and results were compared to the Scholastic Aptitude Test (SAT) scores, which are supposed to determine success as a college freshman. It was found that the test scores on hope were better predictors than the SAT scores. Hope and optimism are learned. They are teachable. A starting point is always to ask yourself, "How can I say that in a positive way?" 

KEY POINTS 
  

· People do better when they feel good, rather than when they feel bad. 

· Consequences are usually imposed, which is the prime reason why they are perceived negatively and why they do not change the way a person wants to behave. 

· Advertising consequences ahead of time is counterproductive because it focuses on consequences, rather than on expected behaviors. 

· If a consequence is deemed necessary, rather than assign it, a more effective approach is to elicit the consequence, thus placing ownership and responsibility on the young person. 

· Contingencies promise with the positive and place the responsibility on the young person, where it belongs, rather than on the adult. 

· Negative comments engender negative attitudes. Positive comments engender positive attitudes. 

· People who are most effective in influencing other people phrase their communications in positive terms. 

· Positivity brings hope. 

· The pictures that people have of themselves drive their behaviors. 

· Positivity prompts feelings of being valued, enthusiastic, supported, respected, motivated, challenged, capable, and proud.

Reading Test

On the first days of camp, do not be afraid to begin your sentences with, _____________...

There is nothing more damaging than a teacher with low ________________________.
Effective teachers develop, teach, practice and enforce ________________ for everything.

The most important concept to install the first week of school is _____________________.  

Do not allow the students to enter the room until you have determined that they are ready to 

  enter a room of ______________________________________________.
The effective teacher is a creative teacher, one who can think, reflect, and ______________.

Now, everything is posted on the white board and the students know the daily plan from the very beginning of class. They also know that they are responsible for starting to work and that the teacher does not                                              . 

List 4 characteristics that outstanding teachers share: 

_________________________________   ______________________________________

_________________________________   ______________________________________

When a student does not follow a class rule, the tendency is to think ___________________.

List 4 examples of classroom standards connote expectations, rather than obedience to rules: 

 _________________________________   ______________________________________

_________________________________   ______________________________________

Telling a student what to do is not sufficient. All procedures must be__________________. 

Model, observe, coach, acknowledge, practice and reinforce are the steps to establish effective ______________________________.

Curiosity, encouragement, collaboration, and variety are some of the tools in establishing ___________________.

When activities are structured to be primarily collaborative, learning becomes ______________________________.

Positive messages _________________, ____________________, and foster ____________. 

In contrast to imposed and reactive consequences, ____________________________  rely on internal motivation and are perceived in a positive way. 

Hope and optimism are learned. They are teachable. A starting point is always to ask your 

self,   "How can I  ____________________________________________?" 
Reading test answers

On the first days of camp, do not be afraid to begin your sentences with, YOU WILL...

There is nothing more damaging than a teacher with low EXPECTATIONS

Effective teachers develop, teach, practice and enforce PROCEDURES  for everything.

The most important concept to install the first week of school is CONSISTANCY.  

Do not allow the students to enter the room until you have determined that they are ready to enter a room of achievement and cooperation.

The effective teacher is a creative teacher, one who can think, reflect, and implement

Now, everything is posted on the white board and the students know the daily plan from the very beginning of class. They also know that they are responsible for starting to work and that the teacher does not start class.

List 4 characteristics that outstanding teachers share:

They had cultivated personal bonds with students by: 

· Treating them with respect and kindness 

· Using an honest, direct teaching approach 

· Showing interest in them as individuals 

· Sharing stories of their own lives 

· Maintaining an approachable manner so they felt safe 

· Displaying a willingness to give extra help and encouragement 

They had held high expectations for students by: 

· Requiring them to work hard 

· Insisting that they try 

· Challenging them to think 

· Expecting them to behave appropriately 

They had employed best teaching practices: 

· Capturing interest through an engaging classroom environment 

· Providing a reason to want to step into the classroom 

· Making learning fun 

· Utilizing a variety of carefully planned teaching strategies 

Giving varied and meaningful assignments

When a student does not follow a class rule, the tendency is to think in negative terms.

List 4  examples of classroom standards connote expectations, rather than obedience to rules: 

· Do my work 

· Have materials 

· Be where I belong 

· Control myself 

· Follow directions 

· Speak considerately 

· Be prompt 

· Bring materials 

· Listen for instructions 

· Honor self and others 

Telling a student what to do is not sufficient. All procedures must be practiced.

Model, observe, coach, acknowledge, practice and reinforce are the steps to establish effective procedures.
Curiosity, encouragement, collaboration are some of the tools in establishing motivation
When activities are structured to be primarily collaborative, learning becomes noncompetitive

Positive messages elevate, encourage, and foster growth. 

In contrast to imposed and reactive consequences, proactive contingencies rely on internal motivation and are perceived in a positive way.

Hope and optimism are learned. They are teachable. A starting point is always to ask yourself, "How can I say that in a positive way?" 
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